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Pupil Premium Strategy Statement 2021-2022 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the 
attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School Overview 
Detail Data 

School name St. Andrew’s CEVA Primary 

Number of pupils in school  350 

Proportion (%) of pupil premium eligible pupils 24%   (82 pupils) 

Academic year/years that our current pupil premium strategy plan covers (3 year plans are 
recommended) 

2021-2022 

Date this statement was published October 2021 

Date on which it will be reviewed September 2022 

Statement authorised by The Governing Body  

Pupil premium lead D. Thompson 

Governor / Trustee lead S. Moakes 

Funding Overview 
Detail Amount 

Pupil premium funding allocation this academic year £ 112,875 

Recovery premium funding allocation this academic year £ 7,250 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£20,515 

Total budget for this academic year £140,640 

using pupil premium.  

https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
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Part A: Pupil Premium Strategy Plan 
Statement of Intent 

What are the ultimate objectives for disadvantaged pupils? 

 For all pupils to have a love of reading and engage in independent reading for pleasure.  

 For all pupils to make progress as a result of high-quality scaffolding, modelling & feedback in relation to their learning throughout each lesson. 

 For all pupils to be able to access age-related learning in all lessons. 
 

How will the pupil premium strategy plan work towards achieving those objectives? 

 Break down actions into smaller and attainable steps 

 Hold leaders to account to ensure that learning provision is meeting the needs of disadvantaged pupils. 
 

What are the key principles of the strategy plan? 

 Tailor our curriculum to the needs of the children and families in our school community.  

 Expand and enrich vocabulary from starting points through a wide range of experiences and reading material  

 Look continually for new opportunities to engage children in their own learning. 

 Ensure consistency of the teaching of learning programmes from Year R to 6 

 Develop a broad and balanced curriculum with Reading, Writing and Maths at its centre 

 Progressively build & deepen knowledge, understanding & robust core skills that are transferable to all subjects to empower & broaden horizons.  

 That all children experience a wide range of enriching opportunities to instil a thirst for life-long learning  

 Develop personal and social skills throughout the primary years 

 Through our ‘I ASPIRE’ values, we aim to develop: 

Independence (children independently applying skills, challenging themselves and being curious) 

Ambition (risk taking, to have raised ambitions of what they can achieve, do and be) 

Self-control (controlling emotions in difficult situations, coping with disappointment) 

Perseverance (building resilience and not giving up) 

Integrity (doing the right thing when no-one is watching) 

Responsibility (being a model citizen, contributing and understanding all actions have consequences) 

Empathy (building caring relationships, understanding the views and beliefs of others) 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 A high proportion of children eligible for PP funding have fallen behind in Phonics, Reading, Writing & Maths compared with non-PP after national lockdowns.  This will 
have an impact on their attainment.  

2 Attainment on entry to EYFS for disadvantaged pupils is below average and in some cases significantly below. The majority of disadvantaged pupils lack basic skills (well 
below age-related expectations) in personal & social development, speaking, listening, reading, writing & maths. 

3 Social and emotional issues which impact on academic progress is evident in a high number of children eligible for PP funding and is a higher proportion than in all other 
groups of pupils. 

4 There is a much higher % of persistent and unauthorised absence for disadvantaged pupils. This has a significant impact on their recovery learning. 

5 A higher proportion of disadvantaged families are affected by of a history of domestic abuse, complex split/blended families, criminal activity, disguised compliance and 
are often involved in CIN plans, CP plans, LAC, Post Adoption or EHA’s. Few of these families are adequately supported by outside agencies. 

6 Many PP pupils have very limited/no opportunities or access to extra-curricular activities/ experiences. This has been exacerbated by national lockdowns and COVID-19.  

7 There is less parental involvement or consistent engagement in disadvantaged pupils’ learning for a wide variety of reasons. 

 
Intended Outcomes  
This explains outcomes we are aiming for by the end of our current strategy plan, how we will measure & whether they have been achieved. 

Intended outcome Success criteria 

Vocabulary gap for disadvantaged pupils is significantly narrowed.  “Never heard the word” grids in pupils’ books show improvement over time.  

Pupils independently use a wide range of high-level vocabulary in written 
work.   

All pupils are reading for pleasure and reading to learn. Significant improvement in words per minute reading. 

Pupils read a higher volume of books and complete book reviews that 
demonstrate good comprehension.  

Quality and timeliness of feedback enables all pupils to make consistent 
progress in their learning.  

Monitoring of lessons and pupils’ work show that effective feedback is being 
consistently used. 

All pupils able to access age-related learning with no significant gaps in skills 
or knowledge. 

Pupils demonstrate vocabulary and knowledge on Knowledge Organisers 
following end of unit assessment and ongoing checks.  
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Activity in this Academic Year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed 
above. 

 
Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £29268 

Activity Evidence that supports this approach Challenge number(s) addressed 

Specific in-house training with teachers 
and teaching assistants on how to use 
the most effective feedback.   

Education Endowment Foundation research shows that high quality 
feedback is the most effective way of addressing gaps in 
knowledge and skills and ensures that pupils make the most 
progress in learning (+7 months difference). 

1, 2 

Teach pupils to use strategies for 
developing and monitoring their reading 
comprehension through ensuring 
consistency of Sounds Write Phonics 
delivery, high quality reading material 
and ongoing relevant staff training and 
monitoring by English Leaders to ensure 
consistency of delivery of skills and 
knowledge across the school.   

Education Endowment Foundation research shows improving 
metacognition and self-regulation is one of the most effective ways 
of addressing gaps in knowledge and skills and ensures that pupils 
make the most progress in learning (+ 7 months difference). 
Improving literacy skills in KS1 by developing spoken language, 
widens vocabulary and confidence in using it.  

1, 2 

  

Focussed training for TAs to ensure that 
interventions are delivered effectively.  

Education Endowment Foundation research shows that when TAs 
effectively deliver carefully selected evidence-based targeted 
interventions in one-to-one or small group settings, there is 
a consistent impact on attainment of approximately three to four 
additional months’ progress. 

1, 2 

Training for all staff in use of Phonics 
Tracker and diagnostic tools to quickly 
identify pupils with gaps in phonic 
knowledge.  

Education Endowment Foundation research shows regular phonics 
teaching is one of the effective ways of addressing gaps in 
knowledge and skills and ensures that pupils make the most 
progress in learning (+ 4 months difference). 

1, 2 

Training for staff to support pupil 
wellbeing in class through PSHE 
programmes and P4C.  

Education Endowment Foundation research evidence that effective 
parental engagement can lead to learning gains of +3 months over 
the course of a year. 

3, 5 

Training for teachers on effective 
communication and engagement with 
parents. 

Education Endowment Foundation research evidence that effective 
parental engagement can lead to learning gains of +3 months over 
the course of a year. 

7 
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £49432   

Activity Evidence that supports this approach Challenge number(s) addressed 

Teacher led interventions  Education Endowment Foundation research shows using high-
quality information about pupils’ current capabilities to select the 
best next steps for teaching ensures that pupils make the most 
progress in learning (+ 5 months difference). 

1, 2 

TA led interventions 

 

Education Endowment Foundation research shows using high-
quality information about pupils’ current capabilities to select the 
best next steps for teaching ensures that pupils make the most 
progress in learning (+ 5 months difference). 

1, 2 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £54,662 

Activity Evidence that supports this approach Challenge number(s) addressed 

Well-being Mentor to target pupils with 
specific evidence-based programmes 

Education Endowment Foundation research evidence that effective 
parental engagement can lead to learning gains of +3 months over 
the course of a year. 

3, 5, 7 

Family Support team to target families 
who will engage with attendance 
programme and support 

Education Endowment Foundation research evidence that effective 
parental engagement can lead to learning gains of +3 months over 
the course of a year. 

4, 5, 7 

Family Support team to target pupils with 
limited or no opportunities to access 
extra-curricular activities.  

Education Endowment Foundation research evidence that effective 
parental engagement can lead to learning gains of +3 months over 
the course of a year. 

6 

Residentials, trips and visitors Education Endowment Foundation research evidence that effective 
outdoor learning can lead to learning gains of +3 months over the 
course of a year. 

6 

 

Total budgeted cost: £ 133,362 
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Part B: Review of outcomes in the previous academic year  

Previous Academic Year 
2020 - 2021 

i) Quality of teaching for all 

Desired outcome Chosen 

action/approach 

Estimated impact: Did you meet the success 

criteria? Include impact on pupils not eligible for PP. 

Lessons learned  

(and whether you will continue with this approach) 

Cost 

A.   High proportion of PP 

pupils are at or above 

ARE. 

Progress of PP pupils who 

are below ARE is 

accelerated and shows 

that differences are 

diminishing compared with 

the national average of non 

PP children. 

Teacher planning & 

intervention delivery 

x 5 days per week  x1 

intervention session 

TA  intervention delivery 

x 5 days per week  x1 

intervention session/ 

 

Impact:  medium-high 

Progress measures up to Jan 2021 showed that the 

majority of PP pupils made at least expected or accelerated 

progress.  However, this significantly slowed down after the 

Jan- March 21 lockdown. Recovery has been slower as 

more gaps in learning have been identified as PP pupils 

struggled to keep up with non-PP pupils during lockdown. 

This was due to lack of engagement. Laptops were 

provided part-way through lockdown (once received from 

DfE) but many were quickly returned.  

The school has had to look at attainment in a different way as 
there are many more gaps in children’s learning due to a sec-
ond lockdown. Progress has been judged on the ability for the 
children to learn using the Ready to Progress materials and 
ongoing in-class intervention and feedback.   
 
Recommendations: Teacher training on the quality and timeli-
ness of feedback to PP pupils. 
 

£1851 

 

 

 

ii) Targeted support 

Desired outcome Chosen action/ 
approach 

Estimated impact: Did you meet the success crite-

ria? May include impact on pupils not eligible for PP. 
Lessons learned  

(and whether you will continue with this approach) 

Cost 

B. Phonic screening 

outcomes for Year 1 PP 

pupils are broadly in line 

with the non PP national 

average 

 

X2 phonics sessions 

per day 

Intervention TA 

4 x ½ day per week. 

Impact: high 
Data from most interventions groups show the accelerated 
progress of pupils in reading and writing in Y1. Due to lock-
down 1, no end of year assessments were completed.  
Autumn term phonics sessions were taught twice a day and 
the outcomes for the PP pupils in Year 2 was 75% 

The twice daily phonic sessions enabled many children to 
catch up and those that didn’t pass the phonic screening 
scored close to the pass mark.  
 
Recommendations: Continue with phonic interventions for 
those children who did not pass phonic screening in Nov 21.  
 
 
 

£1851 
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C. The end of EYFS 

outcomes show that PP 

pupils are broadly in line 

with the national average 

for GLD (Good Level of 

Development). 

Talking Progress 

Programme delivered x3 

weekly by TA 

Targeted intervention x 5 

weekly by teacher 

Impact: Low - Medium 

From Sept 20, PP were making good progress until 

lockdown in Jan 21.  Children have been identified as being 

on track rather than achieving GLD. 27% achieved GLD  

Early identification of barriers is necessary to target support 
that has most impact.  
 
Recommendation: Improved provision especially outside to re-
inforce CLL skills and reading and writing skills in particular.   
 

£280 

 

D. The attainment of PP 

pupils in reading, writing 

and maths is in line with 

that of pupils not eligible 

for PP nationally. 

Intervention teacher 

4 x  days per week. 

Impact:  medium-high 

Progress measures up to Jan 2021 showed that the 

majority of PP pupils made at least expected or accelerated 

progress.  However, this significantly slowed down after the 

Jan- March 21 lockdown. Recovery has been slower as 

more gaps in learning have been identified as PP pupils 

struggled to keep up with non-PP pupils during lockdown. 

This was due to lack of engagement. Laptops were 

provided part-way through lockdown (once received from 

DfE) but many were quickly returned.  Catch-up money has 

been used to target pupils who have fallen significantly 

behind.  

Targeted support using intervention teacher showed that PP 
pupils made greater progress in Reading and Maths than Non 
PP pupils up to the March 2002 lockdown.  
 
Recommendations: Continue to use intervention teacher to 
support learning in lessons and target specific gaps in skills 
and knowledge for PP pupils.  
Continue to use Provision Map to track intervention pro-
grammes in order to quickly assess their effectiveness. 
Intervention teacher to focus on reading.  
 

£34,716 

 

 

E. High prior-attaining PP 

pupils make as much 

progress, if not better, than 

other higher prior-attaining 

pupils across the school in 

reading, writing and maths 

Weekly targeted 

intervention sessions to 

identified PP pupils in 

reading, writing and 

mathematics.  

PP HLTA Year 6 x2 pms 

weekly ,  

 

Impact: low-medium 

Progress measures up to Jan 2021 showed that the 

majority of PP pupils made at least expected or accelerated 

progress.  However, this significantly slowed down after the 

Jan- March 21 lockdown. Recovery has been slower as 

more gaps in learning have been identified as PP pupils 

struggled to keep up with non-PP pupils during lockdown. 

This was due to lack of engagement. Laptops were 

provided part-way through lockdown (once received from 

DfE) but many were quickly returned.  Catch-up money has 

been used to target pupils who have fallen significantly 

behind.  

The school has had to look at attainment in a different way as 
there are many more gaps in children’s learning due to a sec-
ond lockdown. Progress has been judged on the ability for the 
children to learn using the Ready to Progress materials and 
ongoing in-class intervention and feedback.   
 
Recommendations: Teacher training on the quality and timeli-
ness of feedback to PP pupils. 
 

£2,777 

 

 

Commented [SM1]: What are CLL skills? 
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iii. Other approaches 

Desired outcome Chosen action/ 
approach 

Estimated impact: Did you meet the success crite-

ria? May include impact on pupils not eligible for PP. 
Lessons learned  

(and whether you will continue with this approach) 

Cost 

F. Improvement in the 

learning attitudes and 

behaviour of targeted PP 

pupils and greater 

engagement of families. 

Full time Family Support 

Worker (FSW) to work 

with families and children 

having difficulties at 

home and involve 

outside agencies if 

required.  

£100 vouchers to 

improve engagement.  

Impact: medium  

The % attendance for PP is below that of non PP pupils 

and below the national for all other pupils (93.6%).  

A much higher % of PP children have been persistently 

absent. The FSW have worked with families to improve the 

% of attendance but this has not necessarily risen above 

the 90% persistent absence % 

Regular meetings to discuss attendance with SLT and Attend-
ance Manager have resulted in earlier targeted support for 
families. 
 
Recommendation: Continue with targeted support of families 
who have difficulties with attendance. Continue new certifi-
cates for individuals with FSWs to share with families. Use of 
taxis to support families who have transport issues which are a 
barrier to improved attendance.  
Continue to target children whose attendance is showing a 
downward trend from 97% - early intervention via phone calls 
rather than trying to persist with EHA route.  

£19,094 

 

 

G. Increased attendance 

rates for pupils eligible for 

PP. 

Attendance Manager  to 

monitor the attendance 

of pupils and promptly 

follow up absences. First 

day response provision.  

Impact: Medium  

Targeted families have Breakfast Club provision funded by 

PP. 

Targeted families have taxi transport to ensure attendance 

due to distance, parent illness. 

Targeted families are contacted on a regular basis to offer 

support.  

The pupils who most needed the breakfast club to improve at-
tendance did not turn up to breakfast club. This will require on-
going work with families. 
 
Recommendation: Continue working with good attendees at 
Breakfast Club/clubs and continue to target additional support 
for families whose children are persistently absent.  

£11,835 

 

 

H.  PP Children regularly 

attending and engaging in 

extra-curricular 

activities/residentials. 

 

Full time FSW to work 

with families and children 

having difficulties at 

home and involve 

outside agencies if 

required. This includes 

setting up EHAs and 

using “Impact” pro-forma 

with families to track 

engagement and 

progress. 

Impact: medium – high 

Due to COVID-19 and since March 2020, there has been 

very limited extra-curricular activities, no trips or residential 

activities so the benefit from these is negligible.   

 
Recommendation: Continue to support PP families so that PP 
pupils can attend any residentials that are attended  organised 
in the future.  

£1,851 
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Additional detail 

 All parents whose children were entitled to FSM were issued with £100 voucher. £8,100 

 Milk is provided to all PP pupils £250 

 Additional resources / training £750 

 Breakfast and After School Club provision £2,800  

 Extra-curricular opportunities £250 

Actual Spend:  £86,405  

Sections highlighted Yellow are subject to COVID—19 Guidance or will be/have been affected in some way due to COVID-19. 

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 results will not be used to hold schools to account. Given this, please point to any other pupil 

evaluations undertaken during the 2020 to 2021 academic year, for example, standardised teacher administered tests or diagnostic assessments such as rubrics or scales. 

 


